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Education (Scotland) Bill  

1. INTRODUCTION 
1.1 Bòrd na Gàidhlig welcomes the provisions in this Bill brought forward by The 

Scottish Government and supported its consultation.   The Bòrd has 

responded to the set of questions from the Committee.  However, our overall 

message to the Committee is that Scottish Government must ensure that 

these statutory provisions are met with adequate resources and funding to 

develop and sustain the Gaelic education sector.   

2. BÒRD NA GÀIDHLIG RESPONSE TO QUESTIONS ON GAELIC IN THE 
BILL   

2.1 Question 1: How significant a change in Gaelic medium primary 
education will the Bill deliver? Do you agree these provisions should be 
limited to primary schooling? 

2.2 The provisions of the Bill have the potential to have a significant impact.  

Accessing GME must be easier for parents than at present.  Significant 

increase in resources is needed for real change.  Teacher/staff recruitment 

continues to be a challenge for GME and requires strategic and financial 

investment at national and authority level.  This will require investment in 

human and infrastructural resources.   A commitment to promote and support 

the development of GME must be realised by education authorities for the Bill 

to have an impact.    

2.3 The assessment process is time-limited.  This is welcomed.  However there 

must also be a timeframe outlining how long is reasonable for establishing 

Gaelic-medium education once an application has been approved.     

2.4 Bòrd na Gàidhlig does not agree that the process should be limited to primary 

schooling. Request for GME by parents of children between the ages of 3-5 

should also be included in the Bill.  Attending Gaelic-medium Early Years 

Education prior to transition into GMPE has an impact on Gaelic language 

fluency which may result in children accessing the benefits of bilingualism 

sooner.  Gaelic language and culture will also be part of the child’s life from an 

early age.   

2.5 The majority of pupils in Secondary Gaelic-medium education will have their 

access to Gaelic during school time and through a range of subjects greatly 

reduced.  Parents should have the right to request education authorities have 

plans in place to extend the Gaelic-medium provision available in Secondary 

Education.  

2.6 Bòrd na Gàidhlig feels that the extensions of the Gaelic education provisions 

of the Bill to early years and secondary education is essential to ensure a 

secure future for the Gaelic language.     

3. Question 2: What are the most appropriate ways for education 
authorities, particularly those with low levels of Gaelic usage, to 
promote and support Gaelic medium education and Gaelic learner 
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education? What impact is this promotional work likely to have on the 
Gaelic language and the number of Gaelic speakers?   

3.1 Gaelic and Gaelic education must be promoted and supported by education 

authorities and public authorities with an interest in education.  This will 

include education authorities where parents may access Gaelic-medium 

education in neighbouring authorities.  Information about Gaelic and Gaelic-

medium education needs to be accurate, accessible to all irrespective of 

language background.  Gaelic can be advertised through leaflets, posters, 

through an authority’s online facilities etc. Family Information Services have a 

role to promote Gaelic-medium education.  Gaelic-medium education can be 

promoted by establishing 0-3 activities and groups in Gaelic.  Such initiatives 

need to be accessible to all and can inform parents of the options available to 

them in educating their children.  Gaelic needs to be included in Early Years 

Collaborative initiatives. Promotion of Gaelic-medium education must also 

attract young people who will be the teachers and parents of future Gaelic 

speaking generations.   

3.2 Supporting Gaelic-medium education needs to be developed strategically to 

ensure there are adequate resources and staff to develop and sustain the 

system. Gaelic-medium must be part of curriculum initiatives at all levels. 

3.3 The increase in uptake of Gaelic-medium and Gaelic learners’ education will 

increase the number of Gaelic speakers amongst younger age groups.  

Language acquisition through education is a key aspect of Bòrd na Gàidhlig’s 

National Language Plan 2012-17, and contributes towards the maintenance of 

speaker numbers of Gaelic.  The expansion of the Gaelic education sector is 

key to achieving the Governmental target of the proportion of Gaelic speakers 

being returned to the proportion returned in the 2001 census by 2021.    

4. Question 3: Do you agree that the Bill “will establish a clear process for 

authorities to follow in considering parental requests for an assessment 
of the need for Gaelic medium primary education”? Do you agree with 
the thresholds proposed in the Bill in relation to the assessment of 
parental requests? 

4.1 Yes.  This will be a significant step forward as there is no process or 

assessment procedure at present.  A clear process will result in parents 

having more awareness and understanding of the Gaelic-medium education 

system and access to it for their children.  Clear guidelines and templates 

need to be provided for parents and local authorities.   Gathering evidence to 

support a request for GMPE must not be an onerous task for parents.  Full 

assessment of the request must consider equally each of the criteria for 

assessment outlined in the Bill under Part 2 section 10 (7).  Guidance must 

clearly set out the process.    

4.2 The thresholds proposed must be flexible and dependent on the overall early 

years and school population in an area.  In some rural areas the number of 

children may be as low as 5 per year or under 5 per year.  Parents who would 

live in such areas would therefore be excluded from requesting GMPE.  The 
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number of children in following year groups should not have an impact on the 

assessment.  Each area must be assessed on a case by case basis.  

Reasonable requires to be defined as this is currently interpreted differently 

across the country.   

4.3 Designation of assessment areas would need to be on a case by case basis.  

This would depend on the application request and the evidence provided with 

the application. Bòrd na Gàidhlig is aware of the long-standing request for a 

parental right to Gaelic-medium education.  A right and a request need to 

have a process before parents could secure their objective of GME.  We 

would welcome the committee’s view on this.    

4.4 Section 7, 3 (b) makes the demand for GMPE amongst children in other year 

groups within the GMPE assessment area part of the criteria to provide, or to 

make a full assessment of the need for GMPE. Moreover, there is imprecision 

in the required threshold for such future demand for Gaelic-medium primary 

education.  Section 6 (b) states that the local authority must consider the 

‘demand for GMPE mentioned in subsection (3)(b) to be at, or to be likely to 

increase to, a level the local authority considers to be reasonable’.  

Reasonable requires to be defined as this is currently interpreted differently 

across the country.  Bòrd na Gàidhlig do not agree that demand in pre-school 

pupils should determine the full assessment of parental requests.  If Local 

Authorities follow the recommendations for supporting and promoting Gaelic-

medium education future demand for Gaelic-medium primary education would 

emerge from the provision of Gaelic-medium pre-school provision, and 

greater parental awareness of the availability of Gaelic-medium primary 

education.   

5. Question 4:  Under existing legislation, education authorities must have 
regard to Bord na Gaidhlig’s education guidance when they are 

producing their annual statement of improvement objectives. What will 
the requirement in this bill add to this?  

5.1 The guidance on Gaelic education will provide more details on the provisions 
in the Bill and will include guidance on a range of issues relevant to the 
delivery of Gaelic education.  Bòrd na Gàidhlig welcomes this.      

6. Question 5: Overall, to what extent will the Bill help to deliver the 
Scottish Government’s commitments to grow and strengthen Gaelic 

education?  
6.1 The Bill will provide a structure and clear process for parents, education 

authorities on how to request Gaelic medium education and also the terms of 

assessment.  The success of Gaelic education (GME and GLE) requires 

many things.  We are confident that the Bill will contribute and strengthen 

Scottish Government commitments to grow and strengthen Gaelic education.  

However many areas remain under resourced which need to be addressed.      

7. Question 6: What potential impact on other educational services might 
arise from the local authority having to implement these new duties?  
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7.1 Local Authorities will need to ensure that commitments in Gaelic Language 

Plans support the development and implementation of Gaelic Education and 

correlate with Guidance on Gaelic Education. Planning for Gaelic education is 

required to be developed nationally.  Education authorities will need to 

consider specific capital and workforce planning for Gaelic Education.   As the 

numbers of children accessing Gaelic-medium education increases and local 

authorities are developing and implementing Gaelic Language Plans; 

assessing requests for Gaelic-medium education; and actively promoting 

Gaelic and Gaelic Education the post of Gaelic Education Strategic Co-

ordinator may need to be included within local authority structures.  Otherwise 

the Chief Education Officer must have a clear understanding of Gaelic 

education and how it requires be promoting, supporting and implementing.      

7.2 Education authorities must provide evidence on how they plan and develop 

Gaelic as outlined in Guidance on Gaelic Education. 

7.3 Education authorities will need to consider specific capital and workforce 

planning for Gaelic Education.   Teacher recruitment and education, 

resourcing of Gaelic-medium education and support for parents will be require 

considerable commitment and investment from education authorities and 

other public authorities with an interest in Gaelic Education 

7.4 Gaelic-medium teacher recruitment is considered to be the main constraint to 

extending Gaelic-medium provision.  To counter such issues education 

authorities could proactively seek information on education staff Gaelic 

language skills, and collate information on teachers who would consider 

teaching in Gaelic-medium education.   

 

8. BÒRD NA GÀIDHLIG RESPONSE TO QUESTIONS ON THE FINANCIAL 
MEMORANDUM IN THE BILL   

8.1 Did you take part in any consultation exercise preceding the Bill and, if so, did 

you comment on the financial assumptions made?  
8.2 Yes. The Bòrd highlighted that significant investment was needed to 

ensure the Gaelic education was supported and developed,  so as to 
determine security for the Gaelic language.  

 

Mary MacMillan 

Head of Education and Learning  

Bòrd na Gàidhlig  

 

      

Agenda item 1 EC/S4/15/16/1

5



Bile an Fhoghlaim (Alba)  

1. RO-RÀDH 
1.1 Tha Bòrd na Gàidhlig a’ cur fàilte air na cumhachan sa Bhile seo a tha 

Riaghaltas na h-Alba air a chur air adhart, agus thug sinn taic don cho-

chomhairle air a’ Bhile. Tha am Bòrd air freagairtean a thoirt seachad do na 

ceistean a chuir a’ Chomataidh. Ge-tà, ’s e an rud as motha a tha sinn airson 

a ràdh ris a’ Chomataidh, gum feum Riaghaltas na h-Alba dèanamh cinnteach 

gum bi goireasan, luchd-obrach is maoineachadh gu leòr ann gus na 

cumhachan seo a choileanadh agus gus foghlam na Gàidhlig a thoirt air 

adhart agus a ghleidheadh.  

2. FREAGAIRTEAN BHÒRD NA GÀIDHLIG DO NA CEISTEAN MU 
GHÀIDHLIG SA BHILE   

2.1 Ceist 1: Dè cho mòr ’s a tha an t-atharrachadh a thig air foghlam tron 
Ghàidhlig aig ìre na bun-sgoile ri linn a’ Bhile? A bheil sibh ag 
aontachadh gum bu chòir na cumhachan seo a bhith buntainn ri 
foghlam bun-sgoile a-mhàin? 

2.2 Dh’fhaodadh  cumhachan a’ Bhile buaidh mhòr a thoirt air cùisean. Feumar a 

dhèanamh nas fhasa do phàrantan cothrom fhaighinn air Foghlam tron 

Ghàidhlig na tha e an-dràsta. Tha feum air meudachadh mòr air goireasan is 

luchd-obrach ma tha adhartas dha-rìribh a’ dol a thighinn. Tha dùbhlan 

romhainn fhathast ann am FtG a thaobh trusadh thidsearan/luchd-obrach, 

agus tha feum air tuilleadh ionmhais agus stiùir ro-innleachdail aig ìre 

nàiseanta agus aig ìre nan ùghdarrasan ionadail. An lùib sin bidh feum air 

airgead a chosg mu choinneamh luchd-obrach agus bun-structair an t-

siostaim fhoghlaim seo. Feumaidh ùghdarrasan foghlaim a chur romhpa taic a 

thoirt do FtG agus FtG a chur air adhart, ma tha am Bile a’ dol a thoirt buaidh 

air cùisean. 

2.3 Tha ceann-latha ann airson nam measaidhean. Tha sinn a’ cur fàilte air sin. 

Ge-tà, feumaidh cuideachd clàr-ama a bhith ann a tha ag innse dè th’ ann an 

ùine reusanta airson foghlam Gàidhlig a stèidheachadh aon uair ’s gun deach 

gabhail ri iarrtas air a shon.  

2.4 Chan eil Bòrd na Gàidhlig ag aontachadh gum bu chòir don phròiseas a bhith 

buntainn ri bun-sgoiltean a-mhàin. Bu chòir iarrtasan airson FtG bho 

phàrantan le clann aois 3-5 a bhith mar phàirt den Bhile cuideachd. Ma thèid 

clann gu Foghlam Gàidhlig nan Tràth-bhliadhnaichean mus tèid iad air adhart 

gu FtG sa bhun-sgoil, tha sin a’ toirt buaidh air cho fileanta ’s a tha iad agus 

dh’fhaodadh gum faigheadh a’ chlann sin na buannachdan bho dà-chànanas 

aig ìre nas tràithe. Cuideachd, bidh cànan is cultar na Gàidhlig nam pàirt de 

bheatha a’ phàiste aig ìre nas tràithe. 

2.5 Airson a’ mhòr-chuid de sgoilearan a tha ann am foghlam tron Ghàidhlig san 

àrd-sgoil, cha bhi iad ag ionnsachadh tron Ghàidhlig uiread ’s a bha iad sa 

bhun-sgoil agus cha bhi iad ag ionnsachadh uiread chuspairean tron 

Ghàidhlig.  Bu chòir làn-chòir a bhith aig pàrantan iarraidh air ùghdarrasan 
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foghlaim planaichean a chruthachadh gus foghlam tron Ghàidhlig a 

leudachadh aig ìre na h-àrd-sgoile. 

2.6 Tha Bòrd na Gàidhlig den bheachd gu bheil e riatanach gun tèid cumhachan 

a thaobh foghlam tron Ghàidhlig aig ìre nan tràth-bhliadhnaichean agus na h-

àrd-sgoile a chur ris a’ Bhile gus seasamh na Gàidhlig a dhèanamh tèarainte.  

3. Ceist 2: Dè na dòighean as freagarraiche sam faod ùghdarrasan 
foghlaim, gu h-àraidh an fheadhainn far nach eil mòran dhaoine a’ 

cleachdadh Gàidhlig, taic a thoirt do dh’fhoghlam tron Ghàidhlig agus 

foghlam luchd-ionnsachaidh na Gàidhlig agus an dà sheòrsa foghlaim 
sin a bhrosnachadh? Dè a’ bhuaidh a tha buailteach a bhith aig an taic is 

brosnachadh seo air a’ Ghàidhlig agus air àireamh luchd-labhairt na 
Gàidhlig? 

3.1 Feumaidh ùghdarrasan foghlaim agus ùghdarrasan poblach le com-pàirt ann 

am foghlam taic a thoirt don Ghàidhlig agus do dh’fhoghlam na Gàidhlig agus 

na nithean sin a chur air adhart. Tha sin a’ gabhail a-steach ùghdarrasan 

foghlaim far am bi pàrantan a’ fuireach a tha faighinn cothrom air foghlam tron 

Ghàidhlig ann an sgìre ùghdarras eile a tha faisg air làimh. Feumaidh am 

fiosrachadh mun Ghàidhlig is foghlam tron Ghàidhlig a bhith ceart, agus 

feumaidh cothrom a bhith aig a h-uile duine air às bith dè an cànan  th’ aca no 

dè na cànanan a th’ anns an teaghlach aca. Gabhaidh sanasachd a 

dhèanamh air a’ Ghàidhlig le bileagan-fiosrachaidh, postairean, agus le 

goireasan air-loidhne an ùghdarrais, agus msaa. Tha dleastanas air 

Seirbheisean Fiosrachaidh do Theaghlaichean gus foghlam tron Ghàidhlig a 

bhrosnachadh. ’S e aon dòigh foghlam tron Ghàidhlig a chur air adhart, 

tachartasan a chur air chois, agus buidhnean Gàidhlig a stèidheachadh, do 

chloinn 0-3. Feumaidh na h-iomairtean sin a bhith freagarrach don a h-uile 

duine agus faodaidh iad fiosrachadh a thoirt do phàrantan air na roghainnean 

a th’ aca nuair a thig e gu foghlam an cuid chloinne. Feumaidh Gàidhlig a 

bhith na pàirt den iomairt, Caidreachas nan Tràth-bhliadhnaichean. Nuair a 

thathar a’ cur air adhart agus a’ brosnachadh foghlam tron Ghàidhlig, feumar 

daoine òga a tharraing a-steach a bhios nan tidsearan is nam pàrantan airson 

an ath ghinealaich de luchd-labhairt na Gàidhlig. 

3.2 Feumar stiùir ro-innleachdail a thoirt air na dòighean san toirear taic do 

dh’fhoghlam tron Ghàidhlig gus dèanamh cinnteach gu bheil goireasan is 

luchd-obrach gu leòr ann gus an siostam a thoirt air adhart agus a 

ghleidheadh. Feumaidh foghlam tron Ghàidhlig a bhith na phàirt de na 

leasachaidhean air a’ churraicealam aig gach ìre.  

3.3 Mar as motha de chloinn a thèid an sàs ann am foghlam tron Ghàidhlig agus 

foghlam luchd-ionnsachaidh na Gàidhlig, ’s ann as motha luchd-labhairt òg na 

Gàidhlig a bhios againn. Tha togail cànain tro fhoghlam na phrìomh amas den 

Phlana Cànain Nàiseanta Ghàidhlig aig Bòrd na Gàidhlig airson 2012-17, 

agus tha e a’ cuideachadh le bhith gleidheadh àireamh luchd-labhairt na 

Gàidhlig. Ma thathar a’ dol a choileanadh na targaid aig an Riaghaltas, gum bi 

a’ chuid den t-sluagh a tha bruidhinn Gàidhlig ann an 2021 air a dhol suas 
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chun na h-aon ìre ’s a bha e ann an cunntas-sluaigh 2001, bidh e fìor 

chudromach gun tèid foghlam na Gàidhlig a leudachadh. 

4. Ceist 3: A bheil sibh ag aontachadh “gun stèidhich am Bile slighe 

shoilleir a leanas ùghdarrasan ann a bhith dèiligeadh ri iarrtasan bho 
phàrantan a tha ag iarraidh measadh a dhèanamh air an fheum ’s an t-
iarrtas a th’ ann airson foghlam tron Ghàidhlig”? A bheil sibh ag 

aontachadh leis na h-ìrean-iarrtais a tha am Bile a’ moladh a thaobh a 

bhith measadh iarrtasan bho phàrantan? 

4.1 Tha. ’S e ceum mòr air thoiseach a bhios sa chumha seo seach nach eil 

pròiseas no modhan-measaidh ann an-dràsta. Ma bhios slighe shoilleir ann, 

bidh barrachd tuigse agus mothachadh aig pàrantan air foghlam tron 

Ghàidhlig agus air mar a tha cothrom aig an cuid chloinne air. Feumar 

stiùiridhean is modhan-obrach soilleir a bhith ann do phàrantan agus 

ùghdarrasan ionadail. Cha bu chòir gum feum pàrantan saothair mhòr a 

dhèanamh gus fianais a thrusadh mar thaic don iarrtas aca airson FtG sa 

bhun-sgoil. Nuair a thathar a’ dèanamh measadh iomlan air iarrtas a thig a-

steach, feumar ealla ceudna a ghabhail ri gach slat-tomhais airson measadh 

a tha ainmichte sa Bhile fo Phàirt 2, earrainn 10 (7). Feumaidh an stiùireadh 

am pròiseas a shealltainn gu soilleir. 

4.2 Feumaidh na h-ìrean-iarrtais a bhios air am moladh a bhith sùbailte agus a 

rèir na h-àireimh iomlan de chloinn a tha san sgìre a tha ann am foghlam 

sgoile agus foghlam nan tràth-bhliadhnaichean. Ann an cuid a sgìrean 

dùthchail dh’fhaodadh an àireamh chloinne anns gach bliadhna a bhith cho 

beag ri còignear no fo chòignear anns gach bliadhna. Leis na h-ìrean-iarrtais 

a thathar a’ moladh an-dràsta, chan fhaodadh pàrantan bho sgìrean mar sin 

iarrtas a chur a-steach airson FtG. Cha bu chòir ealla a ghabhail ris an 

àireamh chloinne a tha gu bhith ann anns na bliadhnaichean ri thighinn nuair 

a thathar a’ dèanamh measadh. Feumaidh gach sgìre a bhith air a measadh a 

rèir an t-suidheachaidh aca fhèin. Feumar “reusanta” a mhìneachadh gu 

soilleir, oir an-dràsta tha e ga mhìneachadh agus ga thuigsinn ann an diofar 

dhòighean air feadh na dùthcha. 

4.3 Dh’fheumadh an co-dhùnadh mu gach sgìre far an deach measadh iarraidh a 

bhith a rèir suidheachadh àraid gach sgìre. Bhiodh an co-dhùnadh sin an 

crochadh air an t-seòrsa iarrtais a chaidh a chur a-steach agus an fhianais a 

fhuaras an cois sin. Tha fios aig Bòrd na Gàidhlig gu bheil iarrtas air a bhith 

ann o chionn fhada airson làn-chòir a bhith aig pàrantan air foghlam tron 

Ghàidhlig. Feumaidh pròiseas a bhith ann airson a’ chòir sin agus airson 

dèiligeadh ri iarrtasan mus fhaigh pàrantan a tha ag iarraidh FtG am foghlam 

sin. Chuireamaid fàilte air beachdan na Comataidh air seo. 

4.4 Fo Earrainn 7, 3 (b), bidh an àireamh chloinne a tha airson a dhol gu FtG bho 

bhliadhnaichean eile aig ìre na bun-sgoile no a tha a’ dol a thòiseachadh sa 

bhun-sgoil sna bliadhnaichean ri teachd, san sgìre far a bheilear a’ dèanamh 

measadh, air aon de na slatan-tomhais gus measadh a dhèanamh air an 

fheum agus an iarrtas airson FtG sa bhun-sgoil. Ge-tà, chan eil e soilleir dè 
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an ìre-iarrtais a dh’fheumadh a bhith ann a thaobh clann a thigeadh a-steach 

gu foghlam tron Ghàidhlig aig ìre na bun-sgoile sna bliadhnaichean ri thighinn. 

Tha Earrainn 6 (b) ag ràdh gum feum an t-ùghdarras ionadail a bhith den 

bheachd gu bheil ‘an t-iarrtas airson FtG sa bhun-sgoil air a bheil iomradh ann 

an fo-earrainn (3)(b) aig ìre, no tha e buailteach gun ruig e ìre, a tha an t-

ùghdarras ionadail a’ meas reusanta’. Feumar na tha ‘reusanta’ a’ ciallachadh 

a mhìneachadh gu soilleir, oir tha tuigse eadar-dhealaichte air sin air feadh na 

dùthcha. Chan eil Bòrd na Gàidhlig ag aontachadh gum bu chòir ealla a 

ghabhail ris an iarrtas am measg sgoilearan ro-sgoile airson FtG nuair a 

thathar a’ dèanamh làn-mheasadh air iarrtasan bho phàrantan. Ma leanas 

Ùghdarrasan Ionadail na molaidhean airson a bhith toirt taic do FtG agus gus 

FtG a chur air adhart, thigeadh tuilleadh iarraidh airson foghlam tron Ghàidhlig 

sa bhun-sgoil bho bhith stèidheachadh foghlam Gàidhlig ro-sgoile, agus bho 

mar a bhiodh barrachd phàrantan mothachail air na cothroman air foghlam 

tron Ghàidhlig sa bhun-sgoil. 

5. Ceist 4:  Fon reachdas a th’ ann an-dràsta, feumaidh ùghdarrasan 
foghlaim aire a thoirt don stiùireadh bho Bhòrd na Gàidhlig air foghlam 
nuair a tha iad a’ foillseachadh na h-aithris bhliadhnail air na h-amasan a 
th’ aca airson adhartais. Dè a bharrachd a nì an cumha anns a’ Bhile seo 

a thaobh sin? 
5.1 Bheir an stiùireadh air foghlam Gàidhlig barrachd fiosrachaidh seachad air 

cumhachan a’ Bhile agus bheir e seachad stiùireadh air grunn chùisean co-
cheangailte ri foghlam na Gàidhlig. Tha Bòrd na Gàidhlig a’ cur fàilte air seo. 

6. Ceist 5: A’ coimhead air a’ chùis gu lèir, gu ruige dè an ìre a chuidicheas 
am Bile le bhith coileanadh amasan Riaghaltas na h-Alba gus foghlam 
na Gàidhlig a leudachadh agus a neartachadh? 

6.1 Mar thoradh air a’ Bhile, bidh structair agus pròiseas soilleir ann do phàrantan 

agus do dh’ùghdarrasan ionadail a thaobh mar a dh’fhaodar iarrtas a chur a-

steach airson foghlam tron Ghàidhlig agus mar a thèid an t-iarrtas sin a 

mheasadh. Tha tòrr nithean a dhìth ma tha foghlam na Gàidhlig (FtG agus 

FLI) a’ dol a dhol am feabhas. Tha sinn gu math cinnteach gun cuir am Bile ri 

agus gun neartaich e amasan Riaghaltas na h-Alba gus foghlam na Gàidhlig 

a leudachadh agus a neartachadh. Ge-tà, tha tòrr raointean ann far nach eil 

goireasan no ionmhas gu leòr ann, agus feumar sin a chur ceart. 

7. Ceist 6: Dè bhuaidh a dh’fhaodadh a bhith air seirbheisean foghlaim eile 

ri linn mar a dh’fheumas ùghdarrasan ionadail na dleastanasan ùra seo 

a choileanadh? 
7.1 Feumaidh Ùghdarrasan Ionadail dèanamh cinnteach gun toir na geallaidhean 

sna Planaichean Gàidhlig aca taic do mar a thèid Foghlam na Gàidhlig a thoirt 

air adhart agus a chur an sàs agus gun cùm iad ris an Stiùireadh air Foghlam 

na Gàidhlig. Feumar planadh airson foghlam na Gàidhlig a dhèanamh aig ìre 

nàiseanta. Feumaidh ùghdarrasan foghlaim beachdachadh air planadh 

sònraichte a dhèanamh airson na tha dhìth a thaobh thogalaichean is luchd-

obrach airson Foghlam na Gàidhlig. Fhad ’s tha an àireamh de chloinn a tha 
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ann am foghlam tron Ghàidhlig a’ dol an àird agus fhad ’s a tha ùghdarrasan 

ionadail gu bhith a’ dealbh agus a’ cur Planaichean Gàidhlig an gnìomh, a’ 

measadh iarrtasan airson foghlam tron Ghàidhlig, agus a’ cur Gàidhlig is 

Foghlam na Gàidhlig air adhart, dh’fhaodadh gum feum iad an dreuchd, Co-

òrdanaiche Ro-innleachdail airson Foghlam Gàidhlig, a stèidheachadh taobh 

a-staigh structair an ùghdarrais ionadail. Air neo, feumaidh tuigse mhath a 

bhith aig a’ Phrìomh Oifigear Foghlaim air foghlam na Gàidhlig agus mar a tha 

e feumach air taic is sanasachd agus gum feumar a chur an sàs. 

7.2 Feumaidh ùghdarrasan foghlaim fianais a thoirt seachad air na planaichean a 

th’ aca airson Gàidhlig agus mar a tha iad an dùil Gàidhlig a thoirt air adhart, 

mar a tha air a mhìneachadh san Stiùireadh air Foghlam Gàidhlig. 

7.3 Feumaidh ùghdarrasan foghlaim beachdachadh air planaichean sònraichte 

airson na tha dhìth a thaobh thogalaichean is luchd-obrach airson Foghlam na 

Gàidhlig. Bidh aig ùghdarrasan foghlaim, is ùghdarrasan poblach eile le com-

pàirt ann am Foghlam na Gàidhlig, ri taic is ionmhas nach beag a chur mu 

choinneamh thrusadh is trèanadh thidsearan, goireasan do dh’fhoghlam tron 

Ghàidhlig agus taic do phàrantan. 

7.4 Thathar den bheachd gur e an nì as motha a tha cur bacadh air a bhith 

leudachadh foghlam tron Ghàidhlig, duilgheadasan le bhith trusadh 

thidsearan. Gus dèiligeadh ri sin, dh’fhaodadh ùghdarrasan foghlaim 

fiosrachadh a thional air sgilean Gàidhlig nan tidsearan is luchd-obrach 

foghlaim aca, agus dh’fhaodadh iad fiosrachadh a chruinneachadh air 

tidsearan a bhiodh deònach teagasg tron Ghàidhlig. 

 

8. FREAGAIRTEAN BHÒRD NA GÀIDHLIG DO NA CEISTEAN MUN 
MHEÒRACHAN IONMHASAIL SA BHILE 

8.1 An robh sibh an sàs ann an co-chomhairle sam bith ron Bhile seo agus, ma 

chaidh, an tug sibh seachad beachdan air na barailean ionmhasail a chaidh a 

ghabhail? 
8.2 Bha. Thuirt am Bòrd gun robh ionmhas a bharrachd nach beag a dhìth 

gus dèanamh cinnteach gum biodh taic ann do dh’fhoghlam na Gàidhlig 

agus gus foghlam na Gàidhlig a thoirt air adhart, agus gus cor na 
Gàidhlig a dhèanamh tèarainte. 

 

Màiri NicIlleMhaoil 

An Leasaiche Foghlaim is Ionnsachaidh  

Bòrd na Gàidhlig  
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Submission from Comann nam Pàrant (Nàiseanta) 
 
EDUCATION BILL 2015 
CALL FOR WRITTEN SUBMISSIONS  
 
This response from Comann nam Pàrant (Nàiseanta) will be limited to the provisions 
made for Gaelic in the Bill. 
  
In 2004 in response to the consultation on the Gaelic Bill CnP (N) said: 

‘Although the Bill as proposed will permit Bòrd na Gàidhlig to advise on the provision 
of Gaelic education, it does not give any parental rights to Gaelic medium education, 
nor does it include the important areas of pre-school, community or higher and 
further education. There will not be a significant rise in the demand from parents for 
Gaelic education until they can be assured that they are committing their children to 
a system of education that is legally established as part of the Scottish education 
system and given the same support as accorded English medium education.’ 
  
We do not feel that the proposals in the current Education Bill provide the ‘parental 
right’ to Gaelic medium education that we expressed as above and for which we 
have been campaigning over a prolonged period. 

We ask that the provisions of this Bill be amended to include the right of parents to 
Gaelic Medium Education in accordance with Comunn na Gàidhlig’s Equal Status 
recommendations in 1999; that is ‘Education Authorities make provision for Gaelic 
Medium Education at every level at which reasonable demand exists’.  
 
 
Q10.  The Guidance prepared by Bòrd na Gàidhlig on how GME should operate is 
an opportunity to realise a standardisation of provision throughout Scotland. The 
current variation in quality of provision between local authority areas is unacceptable 
to parents. As we do not yet have detail on the content of the Guidance, Comann 
nam Pàrant would expect the opportunity to comment on this Guidance at a future 
date. We hope that the recent ‘Advice on Gaelic Education’ published by Education 
Scotland in February will inform part of the Guidance. 
 
Parents are expressing concern as to which body will have a regulatory function in 
ensuring implementation of the Guidance once the Bill is passed. 
 
We have a 3-18 curriculum in Scotland therefore it would be appropriate if parents 
were able to request GME for their children from the age of 3. However, children are 
able to access P1 GME without nursery Gaelic medium, so parents should not be 
prevented from requesting GMPE for children who have not had GM nursery 
provision. 
 
Parental requests should be for GME Gaelic medium education) not GMPE (Gaelic 
medium primary education) as currently referred to in the Bill. Children need 
continuity of provision through to secondary in order to achieve fluency. If there is not 
this progression through to secondary children’s language development either halts 
at age 11 or regresses.  
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Q11.  In our view one the most effective means of promotion from local authorities 
would be for them to include Gaelic medium education as an integral part of their 
‘normal’ activities. For example, all Local Authority Early Years Strategies should 
include support for Gaelic pre-school, all Family Information Services should include 
information on GME. Local authorities can also raise awareness of Gaelic medium 
provision through a variety of promotional activities. This may also involve on 
occasions contacting parents on an individual basis, for example, by sending letters 
to pre-school parents informing them of the availability of GME, such is done by 
Highland Council.  
 
Q12. We welcome provision in the Bill of a process for Local Authorities that would 
be followed on receipt of a request for GME. This process should be accessible and 
easy to understand. Each local authority should identify an official as a contact for 
parents who are interested in, or have issues regarding, GME within their authority. 
Local authorities must ensure that their employees are aware and supportive of 
Gaelic language initiatives. Parents should not have to deal with officials who have 
little or no knowledge or interest in Gaelic medium education. 
 
During the ‘assessment process’ local authorities must follow the guidance issued 
with the Bill. They should be required to seek advice from BnaG, especially 
regarding cost implications and teacher recruitment, if considering refusing a request 
because of any point under subsection (7). The assessment process should be 
open, accountable and involve the parents. Parents should have the right to appeal a 
decision that refuses GME provision and any such appeal should be above local 
authority level. 

Gaelic Medium Education has always been reliant on committed parents who have 
been willing to spend time and effort to lobby their councils for GME provision. 
However, if we are looking for substantial expansion in GME – and this is the aim 
under current Scottish Government legislation – it does not seem reasonable to 
expect one parent to take responsibility for making a request to a local authority for 
GME in their area. Nor does it seem reasonable to expect that a particular parent 
might take responsibility for collating information on potential interest from other 
families, as might impinge on data protection issues. We believe that there should be 
a clearer role in this process for Gaelic organisations. 

Although Gaelic medium provision has developed mainly in response to ‘parental 
demand’ over the past 30 years, that demand was very often created by the activities 
of the Gaelic pre-school organisation at that time, Comhairle nan Sgoiltean Àraich. 
This organisation had a network of local development officers who were actively 
promoting Gaelic medium education and providing encouragement and support for 
parents with the process of requesting GME. The presence of similar organisational 
support will be fundamental if we are to achieve growth in GME. We also need a 
national organisation to identify areas of potential development and provide a more 
cohesive national strategy for future growth of GME.    

We accept that ‘reasonable demand’ may be difficult to quantify and welcome 
guidelines in the Bill but we feel that 5 children per annum, particularly in some rural 
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areas, will be an unreasonable minimum and that there should be some flexibility on 
this. 

 
Subsection 3(a) details the organisations that should be consulted as part of the 

assessment process. As a significant stakeholder in Gaelic medium education, we 

believe that Comann nam Pàrant (Nàiseanta) should also have an input to this 

process to ensure that the views of Gaelic medium parents are adequately 

represented.  

 
Q13.  Education Guidance issued under the Standards in Scotland’s Schools Act 
2000 already provides local authorities with guidance on the provision and promotion 
of Gaelic that they should be undertaking. This Guidance from 2000 states that the 
following should feature in authority policy statements and annual reporting: 

 Promotion of Gaelic medium education 

 Entitlement to Gaelic medium education 

 Provision of Gaelic education on basis of reasonable demand 

 Measures to support Gaelic pupils and teachers 

 Improving Gaelic education at pre-school, primary and secondary 

 Ensuring good quality resources are available for Gaelic education 
Comann nam Pàrant is concerned that local authorities have not adhered to the 
guidance issued under the Standards in Scotland’s Act 2000 and that they will also 
be able to disregard this new legislation. Regulation and ensuring implementation of 
the Bill and associated guidance is concerning as it is not clear to us who will have 
this role and the powers to carry out this function. 
 
Q14. There will not be a significant rise in the demand from parents for Gaelic 
education until they can be assured that they are committing their children to a 
system of education that is legally established as part of the Scottish education 
system and given the same support as accorded English medium education. Parents 
need to know that their children will be supported throughout their education, 3-18. It 
is not clear to us that the Bill will provide security in provision for those parents 
currently in the Gaelic medium system if, for example, a local authority decides to 
withdraw either GME provision itself or perhaps withdraw support for transport to 
such provision. Parents are also extremely concerned regarding the current 
difficulties that some schools are facing with recruitment and retention of high quality 
Gaelic medium teachers. 
 
Generally parents with children currently in GME are more concerned with 
maintaining and improving standards in GME than they are with growth in numbers. 
 
If the Bill is to help deliver growth in GME there also needs to be: 

1. Increased funding for GME 
2. Radical action to meet demand for teachers 
3. Increased support for children with additional learning needs in order to 

ensure inclusion in GME 
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Currently most of the growth in numbers in GME is in dedicated Gaelic schools. 
There should be provision in the Bill for parents who wish to request a dedicated 
Gaelic school in their area rather than provision through a Gaelic department within 
an English medium school. Parents and local authorities would benefit from 
guidance on when the transition to a dedicated school is desirable and what process 
should be followed.   
 
 
Q15.  The local authority may have budgetary concerns in implementing these new 
duties and it is therefore imperative that Specific Grant Funding continues to be 
available to support growth in GME. However, we do need to move on from the 
misconception that GME is inherently more expensive than EME (which is not the 
case) and local authorities should also be funding GME from their education 
budgets. Local authorities must not be allowed to use ‘additional cost’ in delivering 
GME as a reason to refuse parental requests for GME. Local authority Specific Grant 
spend should be monitored and more of an emphasis put on funding new 
developments in GME. 
 
In summary, the Gaelic Language Act 2005 places a requirement on Bòrd na 

Gàidhlig to produce a National Gaelic Language Plan every 5 years. The most 

recent plan for 2012-17 states ‘The purpose of this Plan is straightforward; it is to 

secure an increase in the number of people learning, speaking and using Gaelic in 

Scotland.’ An increase in the number of children in GME is seen as crucial in 

creating new speakers of Gaelic and, with a clear demand from parents for GME, 

local authorities should not be permitted to put any obstacles in place which inhibits 

the aim of this legislation. 

M. Wentworth 
Parental Officer  
Comann nam Pàrant (Nàiseanta) 
May 2015 
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Misc AW Education (Scotland) Bill Response - May 15/EO’N 

RESPONSE BY EAST AYRSHIRE COUNCIL 
 

EDUCATION AND CULTURE COMMITTEE 
 

EDUCATION (SCOTLAND) BILL 
 
Attainment 
 
1. The setting of targets for improving attainment levels is an individual process.  

The question for schools and centres is much more focused on the value that 
has been added to a child’s experience and their consequent readiness for 
each next stage in the learning journey.  Legislation will not be the means to 
deliver this type of target.  In terms of addressing inequality, local authorities 
already have the information and focus to support specific sets of 
circumstances, rather than this being set in legislation. 

 
2. This is effective enough.  What should qualify this, that local authorities should 

be required to demonstrate via Education Scotland that they are making an 
impact.  Legislation will not alone provide this. 

 
3. This phrase needs explained as being an endemic characteristic which is as a 

result of generational deprivation which local authorities can address, with 
government support, via a differentiation in resource or priority, or focus.  
Local authorities should therefore be able to demonstrate effective input to a 
particular set of circumstances.  Services and agencies such as housing and 
social work and health working together to support communities based on 
SIMD rather than per head of population will be much more effective. 

 
4. There is already the infrastructure in place through joint working, strategic 

planning, shared outcomes, within the context of the Community Planning 
process. 

 
5. The focus here must be on improving the quality of educational experience 

and knowing whether individual children are making the progress that they are 
capable of, and, if not progressing well enough, to know that plans are in 
place to address the situation.  Legislation cannot deliver these focused 
outcomes.  Legislation can require local authorities to demonstrate clearly that 
evidence is available to know how much progress is being made. 

 
 The Raising Attainment For All initiative, coupled with the early years 

collaborative, is showing excellent signs of success and at its core is the use 
of evidence.  This type of approach is excellent. 

 
6. In the main people understand these terms.  However, ‘closing the gap’ is in 

need of further exploration.  This does not mean that the system would want 
to hold any young person back from progressing to the highest level possible.  
We will continue to need our smartest thinkers and creative people more than 
ever.  Closing the gap has to be clearly understood as prioritising raising the 
attainment levels of the lowest performing children and young people to the 
point where they have parity of access to the opportunities which will emerge 
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Misc AW Education (Scotland) Bill Response - May 15/EO’N 

in the future.  For example, only 50% (approximated) of young people leave 
school with the levels of literacy and numeracy to immediately access a 
number of modern apprenticeships.  This is not a lack of intelligence in the 
excluded fifty percent.   

 
Deprivation statistics show that, in the most deprived areas young people start 
their formal education up to 18 months behind the least disadvantaged and 
never make up the difference.  We must ensure that young people from 
deprived backgrounds stay in the education system long enough to mitigate 
against deprivation, whilst recognising the need to have effective approaches 
at the earliest stage in a child’s life. 

 
7. Education Scotland could provide the challenge and support role for local 

authorities to ensure that schools and partner agencies are delivering, and 
already have sanctions available. 

 
8. Discussions around outcomes for education take place in a broad multi-

agency forum.  The outcomes need to be clear and transparent in Stage 2 of 
the Bill.  In terms of reporting, the Children and Young People (Scotland) Act 
2014 already requires local authorities to report on wellbeing outcomes every 
three years.  In addition, the Standards in Schools (Scotland) Act requires 
education authorities to publish improvement plans.  The danger is therefore 
another set of reporting arrangements, addition to bureaucracy with no added 
value. 

 
9. The focus must be needs-driven rather than saying because of individual’s 

lives in an area of deprivation, that they cannot succeed.  There are clearly 
examples where young people overcome disadvantage and we must learn 
from this.  We now have data from the national links to help us. 

 
Gaelic 
 
10.  The Bill will deliver increased opportunity for Gaelic medium primary 

education through augmented parental opportunity and promotion. This will 
have a subsequent positive impact on the future of Gaelic education in other 
educational sectors. 

 
11.  The promotion of Gaelic Medium Education (GME) is currently an element of 

support and development of Gaelic Education and forms a key part of the 
links with a range of groups. Promotional items would include adverts in local 
press, promotional material, and holding public meetings. These would 
encourage and support Gaelic Medium education and Gaelic Learner 
education and have the intended impact of increasing awareness and 
resulting increased uptake. 

 
12.  The Bill establishes a clear process for local authorities to follow in 

considering parental requests for an assessment of the need for Gaelic 
Medium primary education. The thresholds are appropriate. 
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Misc AW Education (Scotland) Bill Response - May 15/EO’N 

13.  Education authorities currently have regard to Bord na Gaidhlig’s education 
guidance when producing annual statements of improvement objectives. The 
Bill provides enhancement through increased parental involvement and 
enhanced promotion. It would therefore be key to have the continued support 
offered through the Gaelic Specific Education Grant, Gaelic Schools Capital 
Fund, Storlann Support for School Resources and the Gaelic Learners in 
Primary Schools Grant.  

 
14.  The Bill includes a range of measures supporting the growth and 

strengthening of Gaelic education. 
 
15.  The implementation of the duties outlined in the Bill would have an impact 

both in terms of finance and human resources and would therefore have a 
consequential impact on the delivery of other educational services. 

 
Additional Support For Learning 
 
16. The general principle of extending rights to a child, aged 12 and over who has 

additional support needs is supported.  This is entirely consistent with the 
statutory basis of wellbeing and the rights of the child. 

 
 There remains the potential for conflict with parents or carers, which needs to 

be carefully managed. 
 
17. The test of whether all rights in the ASL legislation has to be one of, why not? 
 
18. The proposal is a natural extension to provide information, advice and 

advocacy.  A dedicated, national service will be beneficial and ensure a 
consistency to that advice. 

 
Chief Education Officer 
 
19. The advantages are that there is a clear focal point for upholding standards, 

particularly when local authority directorates are now rarely one-service only.  
If such a post is created it cannot be tokenistic, it must have statutory 
requirements attached to it for it to be meaningful. 

 
 The Chief Social Worker and Finance Officer for councils would be an 

example of how it can work well.  However, it is recognised that the Chief 
Social Work Officer post carries with it responsibilities inter alia in relation to 
secure care placements. 

 
20. The CEO will need to be responsible for ensuring that the Educational 

Outcomes currently being discussed by COSLA are fulfilled. 
 
Registering Teaching Staff 
 
21. Pedagogical issues transcend sectors.  It would make sense to have all 

teachers GTCS registered.  Standards in these schools could go up in terms 
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Misc AW Education (Scotland) Bill Response - May 15/EO’N 

of the quality of pupil experience if the staff could share practice on an equal 
footing with state school colleagues. 

 
22. A three-year transaction period would be suitable. 
 
Early Learning and Childcare 
 
26. The unintentional exclusion of guardians appointed under section 7 of the 

Children (Scotland) Act 1995 should be addressed. 
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WRITTEN RESPONSE TO THE CALL FOR EVIDENCE FROM THE SCOTTISH 
PARLIAMENT EDUCATION AND CULTURE COMMITTEE 

EDUCATION (SCOTLAND) BILL. 

Gaelic  
 
10. How significant a change in Gaelic medium primary education will the Bill 
deliver? Do you agree these provisions should be limited to primary 
schooling?  
 

At present, given the spread and delivery of Gaelic Education across Highland, it is 
very difficult to assess the level of change in Gaelic Medium Primary Education 
(GMPE) resulting from the Bill.  As the largest provider of Gaelic Education, through 
22 Primary and 16 Secondary provisions, the effects of targeted, increased 
promotion and publicity may provide a platform for increased numbers.  This 
includes development work in the Pre-Birth to age 3 sector. 

 

We believe that the Bill should not be limited to Gaelic Medium Primary Education 
and, indeed, makes reference to Pre-School provision.  The Bill should address the 
varied nature of Gaelic education delivery, which includes Gaelic Pre-School 
provision, standalone Gaelic Medium Primary Schools, Gaelic Medium Primary 
Schools with English Medium Departments and English Medium Primary Schools 
with Gaelic Medium Departments.  In addition, it should also address the different 
Gaelic delivery methods in Secondary School stages; Gaelic Medium Subject 
learning, Gaelic studied through the medium of Gàidhlig and Gaelic Learners 
Education.  (See response to Q13 below.) 

11. What are the most appropriate ways for education authorities, particularly 
those with low levels of Gaelic usage, to promote and support Gaelic medium 
education and Gaelic learner education? What impact is this promotional work 
likely to have on the Gaelic language and the number of Gaelic speakers?  
 
We are unable to comment on Authorities with low levels of Gaelic usage, as 
Highland already has an established, thriving and geographically dispersed Gaelic 
Education provision.  As such, it is anticipated that this proposed legislation would 
likely affect Highland in a different way to other authorities.  Gaelic is promoted within 
the Council with a centralised Gaelic Team in place which provides support for 
education and other Gaelic related activities.  Additional resources and funding to 
assist with promotional work will be required; and will be welcomed. 

Gaelic Education is crucial to a healthy and sustainable future for the language and 
targeted, high profile promotional work could provide a platform to encourage 
parents to choose Gaelic Education; thereby increasing the number of speakers.  
This work could usefully include:  

 Regular and high-level Ministerial references, support and encouragement for 
Gaelic and Gaelic Education, giving Gaelic appropriate status, priority and 
profile; 
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 More publicity and easily accessible information (especially web/app based) on 
the significant benefits associated with Bilingualism through GME;  

 More flexible, accessible, community and on-line Adult Learning resources and 
opportunities; to support and develop the language skills of Parents who 
choose GME for their children; 

 More marketing initiatives especially around Gaelic careers including Teaching 
- Scottish Government/Skills Development Scotland/Bòrd na Gàidhlig/Local 
Authorities etc.; 

 maximising use on social media which is currently so important to young 
people; 

 Education Scotland, SQA and SFC would also be very important partners in 
promoting GME across their significant spheres of influence.  Increasing Gaelic 
profile in their work would provide additional status and credibility to Gaelic 
Education across Scotland’s National Education hierarchy; 

 The GTCS could also play an important role in promoting Gaelic Education; by 
publicising/confirming the status of teaching Gaelic within its formal 
professional and regulatory processes; 

 Some “marketing” support and various types of encouragement for a 
programme on BBC Scotland TV (as opposed to BBC Alba) on Gaelic Medium 
Education; and the remarkable success story of Gaelic education in the last 30 
years. 

It would also add strength to the foregoing to have clear messages highlighting the 
academic research into, and the supporting educational evidence collated on, the 
Benefits of Bilingualism. 

 

12. Do you agree that the Bill “will establish a clear process for authorities to 
follow in considering parental requests for an assessment of the need for 
Gaelic medium primary education”? Do you agree with the thresholds 
proposed in the Bill in relation to the assessment of parental requests?  
 

Highland Council agrees that a clear, transparent and consistent process should be 
put in place whereby authorities can assess parental requests for Gaelic medium 
education.  We currently publish an online map of where we provide our 
sustainability model (Pre-School provision feeding through directly to Primary and 
Secondary education); so we make it clear where we provide Gaelic education.  In 
that context, we would be keen to contribute to the development of a national 
process to respond to parental requests for the provision or expansion of Gaelic 
education.   

The process must be flexible and not a “one size fits all”.  In addition, geographic, 
transportation and demographic challenges must also be borne in mind.  Any 
process to assess demand must be based on the sustainability and long term likely 
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success of provision; and the best use of resources.  The process must be clear, 
efficient and time bound, non-bureaucratic, proportionate and affordable. 

13. Under existing legislation, education authorities must have regard to Bord 
na Gaidhlig’s education guidance when they are producing their annual 
statement of improvement objectives. What will the requirement in this bill add 
to this?  
 

Section 9 of the Gaelic Language (Scotland) Act 2005 states that “The Bòrd may 
prepare and submit to the Scottish Ministers guidance in relation to the provision of 
Gaelic education and the development of such provision.”   
 
Section 14 of this Bill confers new statutory responsibilities on Bòrd na Gàidhlig, in 
that the Bord now “must prepare and submit to the Scottish Ministers guidance in 
relation to the provision of Gaelic education and the development of such provision.” 
 

Any Guidance should be drafted in partnership with Local Authorities and should 
define, in the first instance, what constitutes Gaelic Medium Education in solely 
Gaelic Medium Primary Schools.  There is also scope for the Guidance to define the 
other modes of delivering Gaelic Education which, in addition to GME schools, 
include: 

 Pre-school and Primary Language Learning (PLL) or GLPS – linked with the 
1+2 Strategy.  (National Framework currently being worked on.) 

 Gaelic Medium Primary Schools with English Medium Departments (“not 
Units”).  (What might the difference be between these Schools and fully GM 
schools?) 

 English Medium Primary Schools with Gaelic Medium Departments(“not Units”).  
(What might the difference be between these Schools and fully GM schools?) 

 Secondary School phases for Gaelic Medium/Gàidhlig Fluent and Gaelic 
Learners. 

The Guidance would therefore set out what type/level of Gaelic education should be 
delivered at Pre-school, Primary and Secondary levels including associated linguistic 
competence and learning aspirations/targets especially in the early stages. 

This would create a clear, shared, national understanding of 3-18 Gaelic Education 
for pupils, teachers, parents/guardians and officials. 

 

14. Overall, to what extent will the Bill help to deliver the Scottish 
Government’s commitments to grow and strengthen Gaelic education?  
 

As mentioned earlier, Gaelic Education is crucial to a healthy and sustainable future 
for the language and this Bill could provide a positive platform to encourage parents 
to choose Gaelic Education; thereby increasing the number of speakers.  The 
Highland Council has sought to build a sustainable, strategic GME delivery model, 
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based on our Gaelic Pre-school provision feeding through to Primary and Secondary 
provision across a network of schools in Highland.   

 

This Bill has the potential to clarify, through extensive consultation, what the differing 
elements of Gaelic Education consist of; and this would be of enormous help to 
teachers, parents and authorities.  Consequently, this would provide everyone with a 
clear understanding of what is expected within a consistent and quality assured 
framework for Gaelic Education across Scotland.  
 

15. What potential impact on other educational services might arise from the 
local authority having to implement these new duties?  
 
Growth in Gaelic Education will result in the consequential expansion of staffing and 
expertise in other related support and specialist support areas including Qualified 
Pre-School Practitioners and Additional Support Needs staff.  We would also 
anticipate additional staff training and development costs to maintain knowledge and 
expertise and related Continuous Lifelong Professional Learning.  Another area 
where significant costs could be incurred is in pupil transportation; and we would 
need to look across the board at the potential impact on other educational services in 
order to factor these into the overall picture relating to additional funding support 
requirements. 
 
We have already mentioned above, the importance of colleagues in Education 
Scotland, SQA and SFC in promoting GME.  It would be worthwhile considering if 
the Gaelic Education landscape might be improved by strengthening the interface 
between these organisations and Stòrlann Nàiseanta na Gàidhlig.  Resources and 
Translation of Gaelic Education Materials (particularly in the Secondary sector) is 
hugely important and should be factored into considerations when English 
resources/materials are being prepared and distributed.  Establishing more formal 
and robust links between these organisations could bring significant benefits and a 
streamlining of education resource creation, translation and production. 
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Clifton Hall School 
Submission to the Clerk of the Education and Culture Committee 

 
 

Attainment 

 
1. The Bill would appear, in its current format, to be unable to deliver on its 

stated goal of ‘reducing inequalities of outcome’. Using the term ‘giving due 

regard’ is meaningless as we can all say that we have given due regard 

without taking any substantive action. 

2. The idea that the drivers for change should be those individuals or groups the 

‘local authority’ thinks appropriate is woolly and ineffective. It is prone to 

asking questions of those individuals or groups that are, in some way, directly 

responsible to that authority. This could be construed as a conflict of interest 

with Head Teachers, in particular, unable to express concerns about how 

successful (or not) their local authority is in achieving reduction in  inequality 

of outcome. 

3. There is no statement within the Bill of the Government’s role in achieving a 

reduction in inequality of outcome. There should be mention of the resources 

being made available to implement any scheme that a local authority deems 

appropriate. 

4. The use of the term ‘have regard to the desirability’ is innocuous. There are 

many things which are desirable without ever taking effect. If Government is 

serious about reducing the attainment gap then the use of the phrase 

‘desirable’ should be changed to ‘essential’. 

5. ‘Inequalities of Outcome’ is an appropriate term to highlight the attainment 

gap between wealthier and poorer sections of the pupil population. 

6. Local authorities will be unable to deliver any reduction in inequality of 

outcome without radical Government intervention. That is because the culture 

in Scotland is to focus entirely on the quality of teaching (and learning). We 

have this very narrow focus on driving up attainment by delivering better 

lessons. That is the stuff of nonsense. Teachers in Scotland are, by and large, 

excellent practitioners. Focusing on a narrow set of performance indicators 

will produce no tangible reduction in the inequality of outcome. It is not the 

teaching that is the issue; it is the culture, ethos and environment in which 

learning takes place that needs addressing. 
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Registering Teaching Staff 

 

1. I can think of no good reason to require independent schools to ensure that all 

teachers are GTCS registered. All independent school teachers go through 

rigorous vetting procedures vis-à-vis the PVG scheme. Many teachers within 

independent schools come from England or further afield. It is not possible to 

register these teachers with the GTCS on appointment. The effect of this 

would be to stop any school in Scotland from employing anyone from outside 

its borders. I suspect this is an infringement of European Law in terms of the 

mobility of labour. In addition, what this Bill would do would stop an 

independent school from employing Stephen Hawking from teaching Physics 

or Damien Hirst from teaching Art. That is a ludicrous waste of talent, ability 

and resource. 

2. I attach the experiences of my Director of Performing Arts, who joined us from 

a school in England: 

 

“I decided to relocate to Scotland after my partner secured a permanent research 

post in Edinburgh in 2009. I began applying for jobs as a teacher of music, but was 

initially unaware of the impact that not having GTCS registration would have on this 

process. Jobs were advertised with the statement, ‘teachers should be registered or 

eligible to register with the GTCS. At this point, I had been teaching in England for 7 

years and thought that I would probably be eligible as I had registration with GTC in 

England, had been teaching for a substantial amount of time and had been a Head 

of Music or Faculty, for 5 years. I had trained to be a teacher at Cambridge 

University and secured a first class honours in Music.  

 

When I began applying for posts, I was surprised that one school stated: 'as I was 

not currently registered with the GTCS, it would not be possible to move forward with 

my application,' furthermore, they recommended that I got on with registering as a 

starting point before applying for jobs. I thought this was strange and I started to 

wonder if I would need a VISA too?  I had no idea Scotland had a policy that 

effectively said, on the off chance you might get a job here, register with a teaching 

council that you might not require and go through a fairly demeaning process, where 

you begin to doubt the quality of your training thus far. I felt the policy in Scotland 

was telling me that simply stating that one was a qualified teacher was not good 

enough and that I needed to  go through a process where they would tell me at the 

end of it, whether they assessed I was a 'teacher of music'. 

 

When I began the process of registration, I was charged £50 from the outset in order 

for the application to move forward. It was then when I realised that simply being a 

trained teacher in music was not enough to register in Scotland. I was asked to 

provide a breakdown of my degree, with the marks awarded for each module, to 

prove I had studied 'the right content'. After doing this, I was required to provide 

additional proof I met all the requirements of section b below as the module titles of 
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my degree where not enough. If I had taken grade 8 Piano, then they would have 

accepted this: 

 

 
Applicants must meet all the requirements of a and b. 
  
a. the study of harmony, counterpoint, arrangement, orchestration and composition, 

together with a broad study of music in its social and historical contexts within 

traditional, ethnic and non-western musical cultures.' 

 

I CAN PROVE THE ABOVE 

b. keyboard studies including sight reading, playing by ear, accompanying, 

harmonising and improvising in traditional and contemporary styles' 

  

Applicants must meet all the requirements of a and b. 
  

We require clarification of b.  This information should come in the format of an official 

letter from the University of Liverpool. 
 

I felt a bit embarrassed that they didn't feel I met their criteria. I didn't want to have to 

go back to much admired University Professors and ask them to help me in this 

situation. I notice the GTCS no longer ask for section b. When I asked other teachers 

in Scotland if they met the criteria of the above or if they had grade 8 piano, I was 

surprised to find that quite a lot did not. I began to feel like I was being tested on 

something because I was coming 'from the outside'. 

 

Needless to say, one of my old Professors came through for me and in the middle of 

a busy day, wrote a letter on my behalf to the GTCS and after a period of about four 

months, I became registered in Scotland. However, during this process, I was lucky 

enough to find a school that would take me on face value and did not care about 

whether I was registered or not and I still work there today.” 

 

 

This experience is very similar to a number of non-Scottish teachers in my school. 

The GTCS are thoroughly incompetent and intransigent in dealing with such issues. I 

know of one recent case where a Head Teacher, recently employed by an 

independent school in Edinburgh from England, sought registration with the GTCS to 

be informed that he may have to ‘take a maths test’ to secure his registration.  

 

If this Bill is ‘progress’ I for one am puzzled. I can see no justification for this change 

and it would appear to be politically motivated and very anti English/non-Scottish 

nationals. 

 

 

Submission Author: 

Rod Grant 
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Headmaster 

Clifton Hall School 

Edinburgh 

                                                                                                                15th May 2015 
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Education (Scotland) Bill 2015 – Call for Evidence 
 
The Scottish Council of Independent Schools (SCIS) is an independent education 
charity representing over 70 member schools in Scotland which educate around 
32,000 children of mixed abilities from diverse backgrounds. SCIS promotes choice, 
diversity and excellence in Scottish education.  SCIS welcomes the opportunity to 
submit evidence to the Education and Culture Committee on the Education 
(Scotland) Bill 2015. 

21. How would grant-aided schools, independent schools and their pupils 
benefit from their teaching staff being registered with the General Teaching 
Council for Scotland? What different or new skills would such teaching staff 
acquire as a result of registration? Is it likely that attainment would improve in 
the schools in question?  

The Policy Memorandum to support the Education (Scotland) Bill outlines in 
paragraphs 98 and 99 what are considered to be the benefits of full registration of 
teachers of independent schools.  SCIS takes issue with the emphasis put in these 
paragraphs on the introduction of compulsory registration as a means of addressing 
poor teacher quality and the link with weakness in the provision of education.  The 
provision of education in independent schools is of very high quality, as recognised 
by Education Scotland in inspection reports where 90% of independent mainstream 
schools to receive a full inspection since 2010 have been graded as Excellent, Very 
Good or Good in Learners' Experiences and Meeting Learning Needs.  Pupil 
attainment is commendably high: the A-C pass rate in SCIS schools in 2014 was 
97.2% in National 5, 95.8% in Intermediate 2, 91.6% in Higher and 92.6% in 
Advanced Higher. 

 
Regardless of whether a teacher is GTCS registered, teachers in independent 
schools are required to go through rigorous selection procedures, are well supported 
in their professional development and are members of the PVG scheme as required.  
The inspections carried out by Education Scotland and Care Inspectorate cover 
safeguarding and recruitment procedures.  Schools' individual appraisal systems are 
an established mechanism by which a Headteacher is confident about the quality of 
teaching in classrooms throughout the school.  Professional review and development 
processes are well established – the Professional Review and Development (PRD) 
Framework first produced by the Scottish Council of Independent Schools (SCIS) for 
schools in 2001, was revised in 2013-14 and was validated in full by GTCS in March 
2014.  All independent schools have validated (or soon to be validated) PRD 
systems in place, either based on the SCIS framework and endorsed by GTCS or 
their own bespoke systems individually validated by GTCS.  Teachers in 
independent schools are supported by these PRD processes regardless of whether 
they are GTCS registered.  Independent schools invest in the professional learning 
of their staff as demonstrated, for instance, through the high uptake in the wide 

Agenda item 1 EC/S4/15/16/1

29



 

 

range of CPD provision offered by SCIS.  Support for professional learning in 
independent schools is further demonstrated by the high number of independent 
school teachers involved in SQA activities through principal assessor, marker and 
nominee roles, and the role played by independent school teachers in the various 
working groups that were established to develop the new national qualifications.   
 
Clarity should be provided that this legislation relates to teachers delivering the core 
curriculum within a school, and does not include other roles providing wider 
curricular provision, for instance sports coaches and instrumental music instructors.  
It would be a significant loss to the rich educational opportunities provided by 
independent schools if compulsory registration of teachers restricts a school's ability 
to enrich the curriculum through providers of other activities. 

 
Schools in membership of SCIS do not, on the whole, take issue with the registration 
of teachers with GTCS as an additional way of supporting the professionalism of 
teachers and recognise the safeguards which membership of a regulatory body can 
provide, but SCIS cannot agree that making GTCS registration compulsory will incur 
any of the particular benefits outlined in the Policy Memorandum.  Registration would 
not lead to the acquisition of any further skills of teachers in independent schools 
who are already expected to be highly skilled and who are already supported in 
developing new skills as required.  The compulsory registration of teachers will not 
have an impact on the attainment of the schools in question where a strong 
emphasis is already put on the attainment of pupils, alongside a deep commitment to 
the wellbeing of pupils and their personal development.   

 
On the other hand SCIS has significant concerns that compulsory registration will 
bring some disbenefits: 

 In many cases the outstanding teachers in independent schools who are not 
registered with GTCS because their subjects, qualifications and /or experience do 
not meet with registration requirements and categories laid out by GTCS, are well 
qualified in other ways and have proved themselves to be highly competent 
teachers through a school's appraisal scheme.  It will be a significant loss to the 
quality of education provision in independent schools in Scotland if restrictive 
registration requirements set out by GTCS prevent schools being able to employ 
some excellent and inspirational teachers on the grounds that they do not meet 
the GTCS registration requirements.  In some cases these teachers already have 
teaching qualifications recognised elsewhere e.g. TeachFirst, Graduate Teacher 
Programme, University of Buckingham Independent PGCE, Schools Direct 
Programme (salaried route), which are not accepted by GTCS. 

 The freedom of schools to recruit a diverse, multi-talented and sometimes 
international workforce committed to meeting the needs of all pupils both in the 
academic and extra-curricular life of the school and, where applicable, in the 
boarding life, will be restricted. The recruitment needs of these schools go well 
beyond teachers who fit into GTCS registration requirements and categories.   

 There is a real danger that insisting on GTCS registration will have a detrimental 
impact on a school's ability to operate and offer the breadth, richness and 
flexibility of curriculum which enables them to meet the diverse needs of all 
pupils.  Subjects are at risk where for example the subject is not part of the 
standard Scottish curriculum and therefore not recognised by GTCS, e.g. History 
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of Art;  subjects within the International Baccalaureate Diploma Programme e.g. 
native literature and language options provided for international pupils;  or where 
there is a shortage of registered teachers  e.g. Classics.  The range of subjects is 
one of the reasons parents choose the independent school sector.  If parents’ 
choice is restricted this further brings into question the ‘benefit’ of GTCS 
registration for parents. 

 Small, special schools face a particular threat.  Teachers in special schools 
where the curriculum is tailored to meet the very individual needs of pupils and 
whose particular skills and attributes support their work with the young people in 
their care, do not necessarily fit easily into the registration categories of GTCS.  
The new legislation will have a significant impact on these schools, both in terms 
of current workforce and in future recruitment.   

 Schools which offer an alternative curriculum such as the Steiner schools employ 
a significant number of teachers who are not eligible for GTCS registration.  In 
the case of Steiner schools, many teachers will have undertaken Steiner teacher 
training qualifications.   

 

22. What transitional arrangements would be appropriate, particularly to avoid 

the risk of smaller special schools being unable to operate?  

A staged introduction would be essential together with a broadening of experiences 
and qualifications acceptable for GTCS registration.  Further detailed discussions still 
need to take place with GTCS to bring clarity as to how they will support the 
registration of teachers currently employed who do not meet their requirements.  The 
authority of Ministers to apply exceptions in respect of the current teacher workforce 
is critical in ensuring that the employment status of established, competent teachers 
is not put at risk, and therefore it is essential that achievable and proportionate 
options are found for teachers not currently eligible for GTCS registration.   
 
In order to meet legislative requirements, it will be essential that GTCS adopts 
greater flexibility in registration arrangements.  Ideally options will open up which 
enable an experienced, competent teacher to gain full, unrestricted registration with 
GTCS on the basis of evidence of their competence and fitness to teach, through 
testimonials and records of professional learning. In the past the Exceptional 
Admissions to the Register (EAR) was a means by which established teachers, who 
had qualified in another part of the UK or in another country and teachers without the 
standard certificate or diploma in teacher training could apply for registration which 
took a minimum number of years of well attested teaching service into consideration 
in lieu of a shortfall in a teaching qualification or degree content. The decision was 
taken by GTCS to withdraw the EAR in 2009.  SCIS would encourage a review of the 
position on the EAR as a route to the registration of well-established teachers with 
well attested teaching service.    
 
If further study is required, the practicalities, time and cost implications of this must 
be taken into account.  For instance the Independent PGCE offered by the University 
of Buckingham may become one option, if recognised by GTCS in future, which 
enables a teacher to obtain a PGCE whilst in post.   This takes one academic year to 
complete and costs £3995.  The Assessment Only Route with the University of 
Buckingham costs £2490.   A two year transitional period would therefore be tight, 
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particularly where there are several teachers in one school requiring to undertake 
further study with the time and cost implications and the support required.  The cost 
of this type of course is significant for any individual to bear.  Whilst some schools 
may contribute to the cost, this will not be the position in all schools.  The cost of 
undertaking such courses has not been taken into account in the Financial 
Memorandum. 
 
In considering appropriate transitional arrangements for the current workforce, it is 
important to consider the impact on future recruitment.  In order to ensure teachers 
can still be recruited from outwith Scotland whose experience and/or teaching 
qualifications do not meet the requirements of GTCS, there must be a process built 
in which will allow the teacher to be appointed and provisionally registered, subject to 
achieving an appropriate qualification or demonstrating the Standard for Full 
Registration within a set period of time (as is the case for instance with registration 
with SSSC).  It is equally important to consider that full GTCS registration might not 
be appropriate nor practicable in future recruitment in some individual cases.  For 
instance, it would not be practicable for teachers of minority languages employed on 
a very part-time basis to support small numbers of international pupils in their native 
language, to obtain full GTCS registration.   
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Scottish Parliament - Education and Culture Committee - 16th June 2015 
Education (Scotland) Bill 

 
Submission from Kenneth Muir, Chief Executive, General Teaching Council for Scotland  

 
 

General Teaching Council for Scotland: 
 
The General Teaching Council for Scotland is the independent professional body which promotes and regulates 
the teaching profession in Scotland. Its general functions include: 
 

 keeping a register of teachers and other individuals working in educational settings; 

 establishing and reviewing the standards of education and training appropriate to school teachers; 

 establishing and reviewing the standards of conduct and professional competence expected of a 
registered teacher; 

 investigating the fitness to teach of individuals who are, or are seeking to be, registered 

 making recommendations to Scottish Ministers about matters relating to teachers' education, training, 
 career development and fitness to teach as well as the supply of teachers; 

 maintaining a scheme of Professional Update for teachers and the Student Placement System. 
 
Registration requirements for teachers teaching in Scotland: 
 
It is a legal requirement for any teacher teaching in a Scottish state school to be registered with GTC Scotland. 
Being registered not only allows an individual to teach but it also importantly provides assurances to the public, 
employers, parents and children that teachers meet a national standard of teaching. Registration also requires 
teachers to engage in Professional Update, the key purposes of which are: 
 

 to maintain and improve the quality of teachers as outlined in the relevant Professional Standards and  
 enhance the impact they have on pupils' learning; and 

 to support, maintain and enhance teachers' continued professionalism and the reputation of the teaching    
 profession in Scotland. 
 
For  these reasons, GTC Scotland supports strongly the proposals in the Education (Scotland) Bill 2015 to 
extend registration to all teachers in independent schools and grant-aided special schools. 
 
Registration requirements for Primary: 
 
For registration in the primary school sector, an applicant must have either: 
 

 completed primary teacher education equivalent to one academic year of full-time study (with any part-
time study normally being extended over a period of not more than three years); or  

 if academic and teacher education have been undertaken concurrently (for example, a Bachelor of 
Education), have completed a course of not less than 3 years in duration (with any part-time study 
normally being extended over a period of not more than seven years). 

 
The teacher education must have been undertaken at an institution that is recognised by the United Kingdom 
National Academic Recognition Information Centre and must have borne SCQF credit points at SCQF level 9 (or 
above). 
 
The organisation and content of the teacher education undertaken must be comparable to the Scottish pattern.  
This will be evaluated with reference to current GTC Scotland Guidelines for Initial Teacher Education 
Programmes in Scotland.   Primary teacher education should, in particular: 
 

 relate to the 3 to 12 year pupil age range; 

 include professional/pedagogic studies; 

 include subject studies that reflect the full range of the Scottish primary school curriculum; and 

 include school-based teaching experience. 
 
There is a separate academic education requirement for registration in the primary school sector of registration 
only where an applicant has not undertaken a combined academic and teacher education programme. Where 
such a combined academic and teacher education programme has not been undertaken, the academic education 
requirement is as follows:  
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An applicant must hold a United Kingdom degree or an academic qualification which is equivalent to a United 
Kingdom degree. An academic qualification will be regarded as equivalent to a United Kingdom degree if it either: 
 

(i) is recognised as such by the United Kingdom National Academic Recognition Information Centre; or  
(ii) has borne the equivalent of 120 credit points at SCQF level 7 (or above), 120 credit points at SCQF level 
 8 (or above) and 120 credit points at SCQF level 9 (or above) and if evidence is produced to GTC 
 Scotland to satisfy it as such.  

 
Registration requirements for Secondary: 
 
For registration in the secondary school sector, an applicant must have either: 
 

 completed teacher education equivalent to one academic year of full-time study (with any part-time study 
normally being extended over a period of not more than three years); or 

 if academic and teacher education has been undertaken concurrently (for example, a Bachelor of 
Education), have completed a teacher education course of not less than 3 years in duration (with any part-
time study normally being extended over a period of not more than seven years). 

 
The teacher education must have been undertaken at an institution that is recognised by the United Kingdom 
National Academic Recognition Information Centre and must have borne SCQF credit points at SCQF level 9 (or 
above). 
 
The teacher education completed must be subject specific and, if academic and teacher education has not been 
undertaken concurrently, correlate directly to the subject (or subjects) in which academic education has been 
completed.   
 
The organisation and content of the teacher education undertaken must be comparable to the Scottish pattern. 
This will be evaluated with reference to current GTC Scotland Guidelines for Initial Teacher Education 
Programmes in Scotland.   Secondary teacher education should, in particular: 
 

 relate to the 12 to 18 year pupil age range; 

 include professional/pedagogic studies;  

 include appropriate subject studies; and 

 include school-based teaching experience. 
 

There is a separate academic education requirement for registration in the secondary school sector of registration 
where an applicant has not undertaken a combined academic and teacher education programme in accordance 
with section 2.2 above.  Where such a combined academic and teacher education programme has not been 
undertaken, the academic education requirements are as follows:  
 
(a) An applicant must hold a United Kingdom degree or an academic qualification which is equivalent to a 

United Kingdom degree. An academic qualification will be regarded as equivalent to a United Kingdom 
degree if it either: 

 
(i) is recognised as such by the United Kingdom National Academic Recognition Information Centre; 
  or  
(ii) has borne the equivalent of 120 credit points at SCQF level 7 (or above), 120 credit points at  
  SCQF level 8 (or above) and 120 credit points at SCQF level 9 (or above) and if evidence is  
  produced to GTC Scotland by the applicant to satisfy it as such.  

 
(b) An applicant must have a minimum of 80 SCQF credit points at SCQF level 7 (or above) relative to the 

subject for which the applicant’s teacher education is held, 40 of which must be at SCQF level 8 (or 
above).   

 
(c) Credit from a masters level degree or doctoral programme may be considered in terms of the above 

provided that evidence is produced to GTC Scotland by the applicant to satisfy it that it is of direct 
relevance to the subject for which the applicant’s teacher education is held. 

 
(d) An applicant must meet any specific requirements specified below or published in the Memorandum on 

Entry Requirements for Courses of Initial Teacher Education in Scotland relative to the subject for which 
the applicant’s teacher education is held.   

 



 
 

2015-06-16 - GTCS Evidence to Education & Culture Committee on 16-06-2015 - Page 3  of  4 

3 

For registration in the English as a Modern Foreign Language or English as an Additional Language registration 
categories, at least 40 of the SCQF credit points required in terms of (b) above must relate to study of the English 
language. 

 
Registration requirements for Further Education: 
 
For registration in the further education sector, an applicant must have completed teacher education at an 
institution that is recognised by the United Kingdom National Academic Recognition Information Centre.  The 
programme must have borne SCQF credit points at SCQF level 9 (or above). 
 
The organisation and content of the teacher education undertaken must be comparable to the Scottish pattern. 
This will be evaluated with reference to any guidance issued by the Scottish Government on programmes in 
Scotland that lead to a teaching qualification in the further education sector (and any other relevant or related 
guidance).   The teacher education should, in particular: 
 

 relate to the 16 year and above student age range; 

 include professional/pedagogic studies; and 

 include appropriate teaching experience. 
 
Registration requirements for Additional Support Needs (ASN): 
For registration in the ASN registration category, an applicant must meet the teacher education requirements for 
registration in either the primary, secondary or further education sectors of registration (as set out above).     
 
In addition, an applicant must have successfully completed ASN teacher education at an institution that is 
recognised by the United Kingdom National Academic Recognition Information Centre that has borne a minimum 
of 60 SCQF credit points at SCQF level 9 (or above). 
 
GTC Scotland must be satisfied that the ASN teacher education undertaken includes professional/pedagogic 
studies with a sufficiently broad and general content to cover pupils with a range of additional support needs.  
 
Registration requirements for Teaching Service: 
 
An applicant must provide appropriate professional references to evidence to the satisfaction of GTC Scotland 
that he/she has the necessary teaching service in order to be eligible for full registration at the time of application 
(meaning that a period of probationary service need not be completed).  
 
GTC Scotland must be satisfied that the teaching service is sufficiently recent, of sufficient length, is of satisfactory 
content and that it demonstrates that the Relevant Standard for Full Registration has been achieved in each part 
of the Register in which he/she is to be registered.   
 
Registration requirements for Teachers who are qualified outside Scotland: 
 
The European Communities (Recognition of Professional Qualifications) Regulations (2005) require GTC Scotland 
to register a person where he/she is legally established as a teacher in another EU state. GTC Scotland may 
require from any such applicant attestations of teaching competence or evidence of a formal teaching qualification 
to show that an appropriate level of professional qualification has been achieved.  
 
GTC Scotland assesses other applicants who have qualified outside Scotland using the criteria that teachers 
qualified in Scotland are required to meet. This means is to ensure that applicants have a certain amount of 
degree level academic credit in the subject that they are qualified to teach and that their teaching qualification is 
comparable to a Scottish initial teacher education programme.  
 
In order to meet the teacher education criteria for registration with GTC Scotland, any teacher education 
programme must be comparable to the pattern of initial teacher education in Scotland. There are no employment 
based routes into teaching in Scotland. However, GTC Scotland can consider employment based routes that lead 
to the award of a PGCE (e.g. Teach First PGCE and School-Centred PGCE) as these include academic content 
that is similar to that in a Scottish initial teacher education programme. Employment based routes which do not 
lead to the award of a PGCE (e.g. the majority of Graduate Teacher Programmes) are not sufficiently comparable 
to the Scottish pattern, as they do not include any academic credit. 
 
In/… 
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In the last four years, GTC Scotland has registered: 
 

 1006 teachers who are qualified from England, 43 from Wales and 35 from Northern Ireland; and  

 594 overseas teachers from 44 different countries, the largest numbers being from Spain (85); Australia 
(81); Republic of Ireland (70); Poland (65); USA (46); and Canada (44).  

 
GTC Scotland Review of Registration Requirements: 
 
GTC Scotland's Council approved a review of its registration policy framework in October 2014. This review is 
ongoing and is designed to build greater flexibility into GTC Scotland's registration and probationary service 
criteria for applicants, principally for those qualified as teachers outside Scotland while, at the same time, maintain 
the standards expected of teachers entering the teaching profession in Scotland. The requirement for teachers in 
independent schools and grant-aided special schools to be registered with GTC Scotland, and addressing the 
need for transitional arrangements to be put in place, will be facilitated by the actions being considered as part of 
this review.  These actions include: 
 

 GTC Scotland accreditation of initial teacher education "top up" PGDE programmes that will allow 
teachers to gain the necessary additional qualification to be registered with GTC Scotland. GTC Scotland 
recently accredited the "top up" programme of Northampton University and is in the process of accrediting 
further such programmes offered by universities in England and Scotland. 

 The introduction of Standards for Registration Equivalence Tests. These have recently been piloted by 
GTC Scotland and allow the addressing of two potential areas of shortfall: a lack of coverage in 
knowledge of relevant pedagogy within a teaching qualification and/or a lack of coverage of relevant 
subject knowledge in an academic qualification. 

 The creation of additional categories of teacher registration by GTC Scotland. For example, creating 
categories that would allow registration but would place limits on the school or sector in  which a teacher 
can work.  

 The introduction of a category of provisional, conditional registration. 

 The introduction of an "Assessment Only" route into teaching. 
 
A Working Group comprising representatives from independent schools, grant-aided schools, SCIS and GTC 
Scotland has been set up and had begun to meet to consider the implications of the Education (Scotland) Bill and 
the potential transitional arrangements that can be put in place to ensure a phased implementation of the policy.  
 
 
Kenneth Muir 
Chief Executive 
General Teaching Council for Scotland 
 
10th June 2015 
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